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would be because of not having the time due to work. This can be another example of how
finances could get in the way of the children of immigrants not being able to attend college. It is
important to note that the “system missing” category here contains a majority of our respondents.
This is because the respondents were undecided on whether they were to attend college at all,

and therefore were unable to respond to why they expect to not attend college.

Table 8: Why does respondent not expect to attend college recoded frequency

Another financial consideration would be the fact that many children of immigrants
cannot afford tutors that other students may have access to. This has them relying on their own
social networks to seek help on homework assignments and when studying. In the literature
review, | found that some immigrant families had tight knit ethnic support through their

communities, but it was common among Korean immigrant families. However, the immigrant



Murphy 26

families in this survey are from a variety of national origins, and they may not have the support

system as popular with the Korean immigrant families.

When examining the frequency table of variable 295, who helps the respondent with their
homework, it is important to note that tutors were not listed as an option on this survey, so any
student who visits a tutor would be considered a “other” response, leading to a maximum (since
not all responses of “other” means that they would see a tutor) of 3.6% of students receiving help
from a paid tutor. All other options on this survey in which the respondent would be receiving

help with their homework from would be provided for free.

According to the frequency table, the two most popular responses were no one, and
friends. Together, these two categories alone make up a majority of the responses at 64.9%. This
IS interesting to examine as a majority of the students rely on themselves and their own social
circle in order to do well in school. It is also important to note that only 8.2% rely on teachers
and counselors for help with their homework. This may have to do with the previous discussion
of feeling unsafe in school, and the discrimination that teachers and counselors may be

demonstrating towards their students.

Table 9: Person who helps respondent with their homework frequency



person who helps r with homework
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Vahd Cumulatve
Frequency Percent Percent Percent

Vahd mother or father 345 10.3 155 11.5
brother or sister 318 9.5 10.6 22.1
friends 978 29.2 326 547
teachers 240 1.2 8.0 62.7
counselors 5 1 2 62.9
significant other, 33 1.0 1.1 64.0
boyfnend, girlfnend
m-law or fiance's 3 1 1 64.1
parents
other 107 C B 3.6 67.7
no one 969 29.0 323 100.0
Total 2998 897 100.0

Missing  System 346 10.3

Total 3344 100.0

Cultural Pressures

When continuing to examine who helps the respondent with their homework, a cultural

difference can be examined as well. I recoded the variable of the respondent’s origin in order to

examine the areas from which the respondent’s origins were, and then ran a crosstabulation with

the variable “person who helps respondent with homework”. What I found was that of the

respondents, those whose area of origin were South and Central America, Caribbean and Mexico

were more likely to ask for no help on their homework and do it on their own than those whose

area of origin were Asia, the Middle East, Europe or Canada.

While not all of these areas of origin mean that the respondent was Hispanic or Latinx,

there is a stark difference here between the areas which are traditionally Hispanic or Latinx and

the areas which are not. This could indicate a difference in cultural pressures, much like the



Murphy 28

literature review implied with the example of the tight knit Korean community. In that example,
the tight knit community helped each other out with homework, since there was a cultural belief
that all of the Korean students in school were culturally representative of the Korean immigrant
population. When examining who sought help for homework from their friends, there were
higher percentages of those from the origin areas of Asia, the Middle East and Europe and
Canada. This may also speak to the tight knit ethnic communities my literature review discussed.
These cultural pressures and differences could be why there was such a stark difference between
these populations, but more information would be needed to back up this sort of claim. The chi-
squared value is not included in the table below, but contained a p value of less than .001,

making these findings statistically significant.

Table 10: Crosstab person who helps r with homework by area of origin

person who helps r with homework * r area of origin Crosstabulation

rarea of origin

Caribbean Mexico South/Central America Asia Middle East Europe / Canada Total
n % n % n % n % n % n % n %
person who helps r with mother or father 146 15.2% 28 7.3% 72 13.7% 83 8.0% 7 21.2% 9 18.0% 345 11.5%
AL brother or sister 84 8.7% 56 145% 59 11.3% 108 104% 4 121% 7 140% 318 106%
friends 308 32.0% 85 221% 131 25.0% 425 40.7% 1 33.3% 18 36.0% 978 326%
teachers 55 5.7% 52 13.5% 22 42% 106 10.2% 3 9.1% 2 4.0% 240 8.0%
counselors 1 0.1% 2 0.5% 1 0.2% 1 0.1% 0 0.0% 0 0.0% 5 0.2%
significant other 14 15% 1 29% 6 11% 2 0.2% 0 0.0% 0 0.0% 33 11%
boyfriend, girifriend
in-law or fiance's parents 0 0.0% 1 0.3% 1 0.2% 1 0.1% 0 0.0% 0 0.0% 3 0.1%
other 34 35% 12 31% 23 44% 36 35% 1 3.0% 1 2.0% 107 36%
no one 321 33.3% 138 358% 209 39.9% 281 26.9% 7 21.2% 13 26.0% 969 32.3%
Total 963 100.0% 385 100.0% 524 100.0% 1043 100.0% 33 100.0% 50 100.0% 2998 100.0%
Chi-Square Tests
Asymptotic
Significance
Value df (2-sided)
Pearson Chi-Square  177.051? 40 000

a. 21 cells (38.9%) have expected n less than 5. The
minimum expected countis .03

In order to further examine these cultural pressures, | also conducted a crosstabulation
between “good grades are important to me” and the area of origin that I recoded. When
examining this, I found that all of the respondents from the Middle East area agreed with the

statement that good grades were important to them. It is important to note that this is the only
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group within which everyone agreed to the statement, however it is also the smallest group of

origin.

When examining those who disagreed with the statement, two major numbers were
surprising to me. The first I noticed is when I examined the respondents to those who said “good
grades are important to me” was not true at all. When examining these responses, the
respondents from Mexico were more likely to select this response than the respondents from
other origin areas. The response rate of 5% is considerably high compared to the other areas of

origin, with the next being Europe and Canada at 3.3%.

The second statistic that was surprising was the responses that claimed the statement
“good grades are important to me” was “not very true”. Respondents whose origin areas were
Europe and Canada where almost twice as likely to respond that this statement was “not very

true” than the respondents from the other origin areas.

Table 11: Crosstab “good grades are important to me” by area of origin

good grades are important to me * r area of origin Crosstabulation
rarea of origin
Caribbean Mexico South/Central America Asia Middle East Europe / Canada Total
n % n % n % n % n % n % n %
good grades are very true 623 64.6% 263 68.3% 344 65.9% 789 75.6% 28 84.8% 31 62.0% 2078 69.3%
{mROKANEELME partly true 268  27.8% 91 236% 146 28.0% 218 209% 3 91% 17 340% 743 248%
not very true 51 5.3% 19 4.9% 23 4.4% 26 25% 1 3.0% 2 4.0% 122 41%
not true at all 23 2.4% 12 31% 9 1.7% 10 1.0% 1 3.0% 0 0.0% 55 1.8%
Total 965 100.0% 385 100.0% 522 100.0% 1043 100.0% 33 100.0% 50 100.0% 2998 100.0%
Chi-Square Tests
Asymptotic
Significance
Value df (2-sided)
Pearson Chi-Square 50.220° 15 000

a. 4 cells (16.7%) have expected count less than 5. The
minimum expected countis .61

| wonder when looking at these statistics if there is a cultural reason why these responses

vary so much between origin areas, especially since they were statistically significant due to the




Murphy 30

p-value of .001. This could be due to pressure to work instead of going to school. In order to
examine this claim, | ran another crosstabulation examining the area of origin the respondent
came from, and whether they would rather take a “real world job” or stay in school. Like the
other crosstabulation, the respondents whose origins were from the Middle East were all in

agreement, and they valued staying in school more than taking a job.

When examining the respondents whose area of origin was Mexico, there were similar
percentages to the other groups who would take the job vs stay in school. This implies there is
not a cultural difference, but instead a different factor that may lead for the increased percentage

seen in the last crosstabulation.

When examining the respondents whose area of origin was Europe or Canada, there is a
higher percentage that would take neither the job or stay in school. In fact, the response for
neither within the Europe and Canada origin is nearly double of any of the other categories.
While this does not give the specific reason for why these students would select neither, or what
neither means to the respondents, it does imply that these students may have another cultural
pressure that causes them to value something more than their grades. This crosstabulation goes
against the idea that either of these statistics were caused by the cultural pressure to get a job, but

it does answer some questions regarding the Europe and Canada statistic.

Table 12: Crosstab real world job vs stay in school by area of origin
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real world job vs. stay in school * r area of origin Crosstabulation

rarea of origin

Caribbean Mexico South/Central America Asia Middle East Europe / Canada Total
n % n % n % n % n % n % n %
real world job vs. stay in take job 18 1.6% 14 3.3% 15 25% 38 35% 0 0.0% 2 3.2% 87 2.6%
EEngo stay in school 1071 95.6% 392 93.8% 584 96.1% 997 92.4% 38 100.0% 55 88.7% 3137 94.3%
neither 31 28% 12 2.9% 9 1.5% 44 41% 0 0.0% 5 8.1% 101 3.0%
Total 1120 100.0% 418 100.0% 608 100.0% 1079 100.0% 38 100.0% 62 100.0% 3325 100.0%
Chi-Square Tests
Asymptotic
Significance
Value df (2-sided)
Pearson Chi-Square 26.216% 10 003

a. 4 cells (22.2%) have expected count less than 5. The
minimum expected count is .99

| then examined a crosstabulation weighing the values of a woman finding the right man
Vs getting a good education by area of origin to see if the cultural pressures around marriage and
dating were impacting those who valued getting a good education and good grades. It is

important to discuss how this question was asked in order to fully understand how this question

may reflect cultural pressures to remain in specific gender roles instead of attaining an education.

This question was posed as a prompt which was asked by all of the respondents whether they
agreed with a character who believed women should focus more on marrying the right man, or

the character who believed that women should focus on their education more. This means that

the respondents were not necessarily answering as a reflection of what they would do, but instead

what they believe women should do as a whole. This could present some insight into cultural

pressures placed on women while they are attaining an education.

When examining this crosstab, the respondents all had responses near 10% who valued

women meeting the right man more than their education, with slightly lower response from those

of the area of origin South and Central America. However, the response to meeting the right man
was significantly lower for those whose area of origin were the Middle East and Europe and

Canada. These two origin areas had respondents who valued education at higher rates than the
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others, implying that these results could be because of a cultural pressure. This is consistent with
what we have seen from the respondents whose origin areas were in the Middle East, as there

seems to be a consistent value or pressure culturally coming from that area.

Table 13: Crosstab meeting right man vs getting education by area of origin

meeting right man vs. getting education * r area of origin Crosstabulation
rarea of origin
Caribbean Mexico South/Central America Asia Middle East Europe / Canada Total
n % n % n % n % n % n % n %
meeting right man vs meet the right man 105 9.5% 45 10.9% 45 7.4% 109 10.1% 2 54% 3 48% 309 9.3%
getting education education is more 852 76.9% 331 80.0% 497 821% 796 73.7% 31 83.8% 51 82.3% 2558 77.4%
important
neither 151 13.6% 38 9.2% 63 10.4% 175 16.2% 4 10.8% 8 12.9% 439 13.3%
Total 1108 100.0% 414 100.0% 605 100.0% 1080 100.0% 37 100.0% 62 100.0% 3306  100.0%
Chi-Square Tests
Asymptotic
Significance
Value df (2-sided)
Pearson Chi-Square 26.669° 10 003
a. 2 cells (11.1%) have expected count less than 5. The

minimum expected count is 3.46.

Overall Educational Success

Despite all of these challenges and outside pressures that face the students who are
children of immigrants, they still do well in the classroom. Table 8 is a frequency table of the
highest level of education the respondents had completed at the time of the third survey in this

longitudinal study.

As can be seen in the frequency table, a majority of the students not only graduated high
school, but also went on to pursue higher education. 95.6% of the respondents went on past high
school in order to do so. 20.4% of the students then graduated with a four-year degree. 5.5% of
the respondents were either in graduate school or had graduated from graduate school at the time
of the survey. This shows that these challenges and pressures that the students faced were those

which they preserved through and succeeded despite of.




Table 14: Highest education achieved frequency table

highest degree or year of school completed

Murphy 33

Vahd Cumulative
Frequency Percent Percent Percent

Vahd some high school 145 43 44 44
(grades 9-12, no
diploma)
graduated from high 590 17.6 17.9 223
school
1 or 2 years of post- 656 19.6 19.9 422
lugh school vocational
traming or coll
graduated from 2- 319 9.5 9.7 519
year-college or
vocational school (for
exam
3 or more years of 681 204 20.7 12.5
college (no degree yet)
graduated from 4/5- 671 20.1 204 92.9
year-college (for
example, bachelor's
deg
some graduate school 153 46 46 vl.5
(no degree yet)
master's degree 36 1.1 1.1 98.6
professional or 13 4 4 99.0
doctoral degree (for
example, 1d, md, dds,
P
other 32 1.0 1.0 100.0
Total 3296 98.6 100.0

Missing System 48 14

Total 3344 100.0

Limitations

One limitation of my study is that this study was not entirely focused on the academic

pressures placed on the children of immigrants. While there was great content that helped me
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analyze the academic pressures placed on this population, there were no questions asking the
participants which pressures they dealt with directly. Large portions of this dataset were focused
on depression screening or other aspects of the student’s life. In addition, the parental survey that
went along with this study did not ask questions I could use with the students answers in order to

analyze more data.

In a future study, | would be interested in seeing questions asking the students directly
about the pressures they face as children of immigrants in academic settings. | would also love to
see more open-ended questions as the questions that were presented through this data could only
collect so much about the pressures since they were close ended. Open-ended questions would
allow for the data to pick up more details on the academic pressures that these students face, and
allow them to elaborate and include factors that may have not been considered in the question

development phase of this survey.

Conclusion

Academic pressures affect every student, but after examining the different pressures that
face the children of immigrants, we can see that they face unique circumstances that affect their
academic career. Whether those pressures are coming from parents, discrimination, culture or
finances, they are present obstacles that the children of immigrants need to overcome while

balancing their education.

Moving forward, | see a need for more studies to be done surrounding this topic. There
should be more specific studies done asking the respondents questions directly about the
pressures they experience academically, and leaving them to be open ended in order for them to

be able to respond fully. I also see a benefit to having these interviews with college students who
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are the children of immigrants, to talk about the pressures they are facing in a higher educational
system, and to see if there are any differences between those and the pressures facing those in

lower levels of education.
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