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Running Head: WHY DO YOU WANT TO BE A TEACH ER?
Introduction

The basis of this research began with a very personal connection to the topic of teacher
retention. As I began working in schools while progressing through my Elementary Education
degree, I noticed an atmosphere that was not as positive and passionate as I had hoped it
would be. I often found myself thinking, "Will I end up like this?" or "Why be a teacher if you
don't enjoy it?" Shortly after, I attended a conference where I learned about current teacher
retention problems in the United States. This piqued my interest further and I set out to study
this issue. Based on previous research I had found pertaining to teacher retention, I thought the
best way to study this issue was to find out if pre-service teachers going into this career were
passionate and prepared. I took a survey-based approach geared towards the pre-service
teachers at Bridgewater State University. After analyzing the data, I was able to quantitatively
see the motivations and expectations of pre-service teachers that could potentially help guide
teacher preparation so that these beginning teachers experienced a longer and more satisfying
career in education.

Literature Review

A widely studied topic on education in the United States is teacher retention. Teacher
retention is the effort to keep teachers in their career for over 5 years. Many teachers leave
their careers in education for something different, and researchers have been researching the
reasons teachers are leaving and how this can be prevented. It is estimated that 40-50% of new
teachers leave teaching after five years (Alliance for Excellent Education, 2014). In the state of
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Massachusetts, according to the Massachusetts Department of Elementary and Secondary
Education (2013), 26% leave teaching after only 2 years. The statistics get worse in schools with
a higher level of poverty, where in Massachusetts, two- year retention rates reach between 5060%. As a result, 75% of new teacher hiring is due to attrition, which means leaving the
profession all together to take a job outside of teaching, rather than reasons such as retirement
or family leave (Thompson, 2016}.

There have been different studies conducted on why teachers are leaving the field and
the results seem to be the same across the board. These are typically novice teachers. Studies
done on teacher recruitment and retention find that attrition is high for young and newly
qualified teachers and lower for older and more experienced teachers until they reach ages at
which retirement is feasible (Struyven & Vanthournout, 2014). One study found that the main
reasons these new teachers leave the profession are stress, salary, working conditions, and
school leadership (Hentges, 2012). Another had very similar results stating that although the
choice to switch profession or end a career is made by the individual, often factors in the school
context are identified as causes of stress, dissatisfaction, or frustration, which in turn may lead
to motivation to leave (Struyven, & Vanthournout, 2014). Current research clearly states that
stress and dissatisfaction with working conditions are the key reasons that teachers are leaving
the field of education.

One study that looks at improving the effectiveness of beginning teachers found that
the reason novice teachers are stressed is because they did not receive a proper mentorship
program. Only about half of new teachers receive mentoring from a teacher in their field or
have organized meeting times with other teachers (Alliance for Excellent Education, 2014).
3
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State education departments are spending a lot of money on establishing programs for new
teachers with the hope that they will stay in the profession for the long term. For instance, the
New Teacher Center (NTC) partners with states, districts, and policymakers to establish welldesigned, evidence-based, induction programs for beginning teachers that serve to increase
teacher retention, improve classroom effectiveness, and advance student learning (Alliance for
Excellent Education, 2014).

Expectations that pre-service teachers have for a career in teaching are a major factor in
teacher retention. A study by Kim & Cho (2013) states that considerable research has shown
that teachers, especially during the first few years of teaching, tend to experience varying
degrees of reality shock. These novice teachers' reality shock is associated with significant
discrepancies between theories and practices, unexpected obstacles imposed by the teaching
environment, the complex role of the teacher, and the heavy workload. The results of this study
showed that pre-service teachers' expectation of reality shock fluctuated as they progressed
through the teacher education program (Kim & Cho, 2013). Another study looked at the
dissatisfaction in a teaching career as a disappointment in expectations. This study states that
the match between what one expects, and what one experiences on the job, informs career
choices. For instance, although an altruistic desire to serve society and to 'make a difference' is
one of the primary motivations for pursuing teaching and staying in the teaching profession,
the social respect and acknowledgement of the profession is often perceived as being low
(Kyricacou & Kunc, 2007). In their study, Kyricacou and Kunc (2007) found four key dimensions
that teachers incorporate to assess this mismatch between expectations and experiences: (1)
supportive school management, (2) adequate time, (3) attentive, cooperative students and (4) a
4

Running Head: WHY DO YOU WANT TO BE A TEACHER?

happy personal life. Their findings demonstrate that the more these factors match teachers'
expectations, the more enthusiastic teachers are about teaching and their career choice. On the
other hand, if teachers experience disappointment with regard to these dimensions, they
express more negative thoughts about teaching and are less convinced about having chosen
the right career path (Struyven & Vanthournout, 2014).

Therefore, the research questions guiding this study are, "What are the reasons preservice teachers enter a career in teaching?" and "What are pre-service teachers' expectations
of their future career in teaching?"

Methods

Research on this topic was survey based using a 42 question Likert scale survey. The
Likert scale on each question ranged from 1 to 6: Strongly Agree, Somewhat Agree, Neither
Agree nor Disagree, Somewhat Disagree, Strongly Disagree, and Don't care. Questions were
created by me based on the research I found regarding reasons teachers may enter a career in
teaching, current reasons for teacher retention, and expectations of a teaching career. The
questions were created using the following categories: job security, personal accomplishment,
making a positive impact, general working conditions, factors of teacher retention, influence on
becoming a teacher, personality traits of a good teacher, and compassion towards students.
Each category had approximately 4-5 related questions. The questions for each category were
randomly distributed on the actual survey. To see the full survey, please see the Appendix.
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The majority of the questions on the survey were quantitative in nature, but there were
also three open response questions included. These qualitative results have not been analyzed
as part of this study.

The survey was designed using Qualtrics, which is an electronic survey system. Once the
survey was completed, it was emailed to all pre-service teachers who were undergraduate and
graduate students in the elementary and early childhood education programs at Bridgewater
State University. This included students taking introductory courses, students taking their
methods courses, and students completing student teaching. Students had approximately one
month to complete the survey online. To motivate students to complete the survey, they were
offered the chance to enter their names into a raffle to earn supplies for their classroom using
the same Qualtrics software attached to the original survey. This survey was distributed on
April 1, 2017, and closed to all participants on May 12, 2017 . During that period, 212 responses
were received.

To analyze the data, each question had a general trend that it was predicted to follow
based on previous research on the topic. These trends were established ahead of time.
Responses on each question came back on Qualtrics as a number (1-6) coinciding with the
strongly agree to strongly disagree Likert scale. The "Don't Care" category was removed due to
lack of responses in this category and disruption to the mean calculation as it was listed as
number 6. Using the new 1-5 scale, the mean for each question using scores from participants
who answered it was calculated to see how the general population of students' responses
trended. For example, if most students answered "strongly agree" on question 10, this answer
would trend towards 1 or if most students answered "strongly disagree" on question 10, this
6
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answer would trend towards 5. Once the mean was calculated on all questions, the response
trend was then compared to the predicted trend. The importance of this calculation shows how
the general population of elementary and early childhood education majors at Bridgewater
State University feel about this particular question when it comes to a career in teaching.

Methodology

The data in this survey was collected using a Likert scale attitude survey which is the
method for summative ratings on a participant's attitude towards a particular topic or question.
Typically, Likert Scales result in a 5- to 7- point scale that looks like:
Strongly Agree - Somewhat Agree - Neither Agree/Nor Disagree - Somewhat Disagree - Strongly
Disagree

The above example is a 5-point Likert scale but a 7- point Likert scale is also common.
This would involve adding another category to both sides. Likert scales express a feeling or
opinion on a topic or question. The variety of scale points ensures that the participant has
ample options rather than having to choose one extreme over the other (Sal kind, 2007).
The reason the Likert scale was chosen for this research is because it is a direct measure
of one's attitude towards a question or topic. The goal of this study was to understand the
attitudes of pre-service teachers towards a career in teaching. A Likert scale survey is more or
less reliable depending on the amount of points the survey has. A 7- point survey would be the
most reliable because it gives participants more options to compare their feelings towards a
subject. A 5-point Likert scale is also reliable given the options that the participant has but has
7
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slightly less reliability than a 7-point scale. There may be times where a 2- point scale is used
and this is the least reliable due to the lack of options the participant has, putting their opinion
into only two extremes (Masters, 1974). For example, the participant would only be able to
choose from agree or disagree.

Results

Two hundred and twenty- one responses were received back from the survey. Another
question, 4, "I plan on being a teacher for less than 10 years", was removed due to the
repetitive nature in comparison to question 3, "I plan on being a teacher for more than 10
years." Data was generated using 189 responses. Responses to each question were exported to
an excel spreadsheet where the mean was generated for each question. The mean for each
question was compared to the predicted response for each question. The predicted response
was generated by personal opinion on how I thought the questions should be answered based
on current research. Questions that had a standard deviation of less than or equal to 0.59 were
considered to be "on trend" because they correlated with the predicted responses. Questions
with a standard deviation of 0.60 or greater were considered to be "off trend" because they
were not correlated with the predicted responses. These questions were one or more like rt
scale points higher or lower than the predicted response. For example, if the predicted
response of a question is a 1 on the Likert scale (meaning Strongly Agree), a mean that falls
between 1 and 2 correlated with the predicted response. However, if on this same question the
mean response ranged from 2.1 to 5, this question would no longer be correlated with the
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predicted response. Both the mean and standard deviation were used simultaneously to
analyze the data for its correlation to the predicted responses.
Out of 42 questions, 28 questions had mean responses that correlated with the
predicted responses. Figure 1 below shows the mean and predicted responses for these
questions. Because these questions had mean responses that correlated with the predicted
responses, they were not analyzed further. The questions that correlated with the predicted
responses were in similar categories. Looking at questions 38 - 42, (see appendix for question
statements) these were all in the "Compassion Towards Students" category. These questions
focused on the consideration of the student's life beyond academics, for example, home life or
behavioral issues. All but one question, 37, "I will focus only on my students' education,"
correlated with the predicted response. All questions in the category "Making a Positive
Impact" correlated with the predicted response as well. These questions were 12- 15. These
questions were asked to find out how pre- service teachers felt about making a positive impact
on their students. The last category that had all questions correlate with the predicted response
was "Personality Traits of a Teacher." These questions were 32 - 36. Other questions that
correlated with the predicted response were spread out through the other question categories.
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Correlated Predicted Responses
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Figure 1 Graph showing Correloted Survey Responses

The remaining 14 questions had mean responses that did not correlate with the
predicted responses. Figure 2 provides the language for each question that did not correlate
with its predicted responses. Figure 2 also shows which category each question belongs to.
Across the entire survey, each category has four to six questions. Question 5 falls under the
category "Job Security," while Questions 16 and 19 fall under the category "General Work
Conditions." Questions 21 through 25 fall under the category "Factors of Teacher Retention."
Questions 26 through 30 fall under the category "Influence of Becoming a Teacher," and lastly,
question 37 falls under the category "Compassion Towards Students." The "Factors of Teacher
Retention" category has a total of five questions. This means that all five questions in this
category do not correlate with the predicted responses. The "Influence on Becoming a Teacher"
category has a total of six questions. This means that five of the six questions in this category do
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not correlate with the predicted responses. "Job Security," "General Work Conditions," and
"Compassion Towards Students" only have one or two questions that do not correlate with the
predicted responses.

Question
Number

Question Description

Category

5

National and State testing standards are import for
sustaining my career.

Job Security

16

General work conditions

19

I will have sufficient personal time during the school
day
I will leave on time at the end of each school day

General work conditions

21

Teaching is a high stress job

Factors of teacher retention

22

I will have support from the administration regarding
my needs as a teacher

Factors of teacher retention

23

My classes will be of a manageable size

Factors of teacher retention

24

I will be able to teach how I prefer to teach

Factors of teacher retention

25

I will be able to teach the content that I prefer to
teach
I am becoming a teacher because I have one of more
family members who are teachers.

Factors of teacher retention

26

Influence on becoming a
teacher

27

My parents would like me to become a teacher

28

I am becoming a teacher because I know somebody
that is a teacher

Influence on becoming a
teacher
Influence on becoming a
teacher

29

I am becoming a teacher because I enjoy being
around children

Influence on becoming a
teacher

30

Having summers and vacations off is important to me

37

I will focus only on my students' education

Influence on becoming a
teacher
Compassion towards students

Figure 2 Data Table; Non- Correlated Survey Questions.
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Figure 3 shows the range in which these responses did not correlate where they were
predicted to. Figure 4 shows the mean and standard deviation for each question. To further
explain, I will use question 21, "Teaching is a high stress job," as an example. The predicted
response for this question was a 1, which translates to "strongly agree," but the mean response
for this is 2.081 which lies between "agree" and "neither agree nor disagree". This is not a
significant difference, but due to the set parameters this question does not correlate with the
predicted response, which is also noted with a standard deviation of 0.764. A more significant
difference can be seen in question 29, "I am becoming a teacher because I enjoy being around
children," where the standard deviation is higher at 2.706. The predicted response for this
question is a 5, which translates to "strongly disagree," and the mean response is 1.173, which
lies between "strongly agree" and "agree".

Non- Correlated Predicted Responses
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Figure 3 Graph showing non- correlated responses.
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Question

Mean Response

5
16
19
21
22
23
24
25
26
27
28
29
30
37

2.625
3.828
3.951
2.081
2.17
2.508
2.69
3.097
3.786
2.509
2.962
1.173
2.907
2.871

Expected
Response
1
5
5
1
5
5
5
5
5
5
5
5
5
5

Standard
Deviation
1.149048519
0.828729148
0.741755013
0.76438243
2.001112191
1.762110099
1.633416665
1.345624205
0.858427632
1. 761402992
1.44108362
2. 706097652
1.479974493
1.505430337

Figure 4 Data table showing standard deviation for non- correlated responses.

Discussion

Many of the questions in this study had a mean response that correlated with the
predicted response. Most of these questions fell into the same categories. These categories
were, "Making a Positive Impact," "Compassion Towards Students," and "Personality Traits of a
Teacher." The reason that these categories have responses that correlate with the predicted
response is because many of the questions highlight the reasons why pre-service teachers want
to become educators. The "why" is very important because it shows that pre-service teachers
have a positive attitude when entering this career. They want to make a difference in the life of
a student. One of the questions in the "Making a Positive Impact" category is question 14,
which says, "I will be a positive role model for my students." This question correlated very
13
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closely with the predicted response. This is a positive representation of the attitude of a preservice teacher wanting to act as a role model for their future students. Another question that
correlated very closely in the "Compassion Towards Students" category is, "I will listen to my
students' concerns inside and outside of the classroom." This is another positive response that
demonstrates compassion in a pre-service teacher who knows they will take on more than just
academics with their students. Another example of a question response that correlated with
the predicted response is question 34 in the category, "Personality Traits of a Teacher." This
question states, "A teacher creates a positive environment for their students." Because the
mean response correlates with the predicted response, it is evident that most surveyed preservices teachers have the expectation that a teacher should set the environment of their
school or classroom as a positive space. All of these questions generally revolve around why
people become teachers or what motivates people to enter this career or how they perceive a
teacher to be. For this research, it is important to know that these motivations are where they
are expected to be for our future teachers.

There are categories in which the mean response of the questions within that category
did not correlate with the predicted response. In some categories, most or all questions did not
correlate. In other categories, only some of the questions did not correlate. One of the
categories that had some questions that correlated with the predicted response and some that
did not was "General Work Conditions." Questions 16 and 19, which were about having
sufficient personal time during the day and leaving on time at the end of a school day, did not
correlate with the predicted response, while questions 17, 18, and 20, which were about having
to use one's own money and resources for their classroom, along with having to take work
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home, did correlate with the predicted response. Because it is unlikely that pre-service teachers
have yet to spend full days in a working school environment, there may be misconceptions
about such things as work load and time spent during and after the school day.

There are two categories with all or almost all questions whose mean responses do not
correlate with the predicted response. These categories are, "Influence on Becoming a
Teacher," and, "Factors of Teacher Retention." Because of the non-correlation, it is important
to analyze these further.

When looking at the "influence on Becoming a Teacher" category, the responses,
although not correlating, are not surprising. These questions aimed to find out if a family
history of teaching or having friends that are teachers played a role in the decision to become a
teacher. There was no research supporting the theory that this would be a main reason for
someone to become a teacher. However, I asked these questions anyway to investigate if
family or friend influence did play a role in a student's choice to become a teacher. The results
indicate that there is no major significance within this category that may influence the decision
to become a teacher.

The "Factors of Teacher Retention" category shows more significance when compared
to the current problems in education and the research that has been done already. The
questions in this category were formed by taking what was already known to be reasons for
teacher retention and finding out what pre-service teachers at the university expected when it
came to these factors. The mean responses to all five questions in this category did not

15

Running Head: WHY DO YOU WANT TO BE A TEACHER'?

correlate with the predicted response, which confirms that pre-service teachers' expectations,
when it came to these factors, are misguided.

The first question in this category, question 21, "Teaching is a high stress job," was to
understand how pre-service teachers felt about the stresses of a career in teaching. While
stress is a significant factor of teacher retention (Hentges, 2012), I wanted to know if preservice teachers were aware of stress in this career. The responses to this question resulted in a
standard deviation of 0.764. The predicted response for this question is a 1- strongly agree
while the actual mean response resulted in 2.081, lying between 2- agree and 3- neither agree
nor disagree. Although the responses to this question are not so far off from an "agree"
response, some pre-service teachers may know the stresses of a teaching career. It is possible
that the pre-service teachers who responded closer to an "agree" response could be further
along in their education meaning they could have already had experience with pre-practicum
work and/or student teaching while others who responded closer to a "disagree" response may
not have had the opportunity to spend time in a school setting.

The next question in the "Factors of Teacher Retention" category, question 22, "I will
have support from the administration regarding my needs as a teacher," did not correlated with
the predicted response. Support from administration based on the needs of the teacher is one
of the reasons teachers leave schools or teaching all together (Alliance for Excellent Education,
2014). This could mean that the administration is not available or receptive to problems in your
classroom or in your school that may need attention. These problems could include lack of
school supplies, behavior issues of students, or curriculum support. This question resulted in a
standard deviation of 2.001 with a predicted response of 5- strongly disagree, and an actual
16
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mean response of 2.17, which is between agree and neither agree nor disagree. What this
response demonstrates is that pre-service teachers are unaware of this problem in schools.
Many of them believe that they will have support from administration and while all schools are
different, this is a factor for teacher retention and causes new teachers to leave the field.

The next question in the "Factors of Teacher Retention" category is question 23, "My
classes will be of a manageable size." This question was formed because this is a factor of
stress in many urban school districts (Hentges, 2012). Teachers often have class sizes that can
exceed thirty students per teacher, and for a novice teacher, this can cause significant stress.
Average class sizes in Massachusetts for classrooms that have departmentalized instruction see
an average of 32 students per class (SASS, 2012). Classes start to departmentalize in third
grade, therefore, it is not uncommon for elementary school teachers to see these large
classroom sizes. The standard deviation on this question is 1.762, which is high. Many preservice teachers are unaware that this is a problem or they expect that they might work in a
school that does not have this problem. The predicted response for this question was a 5strongly disagree, in hopes that pre-service teachers do not agree that their classes will be of a
manageable size when they have their own classroom. The actual mean response for question
23 was 2.508 which lies between agree and neither agree or disagree. This shows a discrepancy
in pre-service teachers' beliefs about potential classroom sizes. A misconception such as this
one can lead to further stress due to lack of preparation for large classroom sizes.

The last two questions in the "Factors of Teacher Retention" category, questions 24 and
25, should be looked at together, along with question 5 in the "Job Security" category. These
questions are: 24, "I will be able to teach how I prefer to teach," 25, "I will be able to teach the
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content that I prefer to teach," and 5, "National and state testing standards are important for
sustaining my career." The reasons that these questions are related is because the pressure of
state standards is an added stress to a career in teaching (Hentges, 2012). Question 24 had a
mean response of 2.69 with a standard deviation of 1.63. Question 25 had a mean response of
3.097 with a standard deviation of 1.35 and question 5 had a mean response of 2.65 with a
standard deviation of 1.15. These questions may not have correlated with their predicted
responses, which were all 5- strongly disagree, because pre-service teachers have not had the
experience in a school setting where standardized testing has occurred. It is also likely that preservice preparation programs may not cover the rigors of standardized testing and the effect it
has on the teachers themselves. The results in this study demonstrate that there may be a
misconception among pre-service teachers regarding the stress of standardized testing.

Limitations

This study has some shortcomings that should be discussed. First, the questions for this
study were formed by myself with the assistance of my mentor. These questions were created
from a combination of research about the topic of teacher retention, my opinion of what I was
noticing in the education field, and what I thought to be important indicators of teacher
retention. Next, the predicted responses chosen for each question were also my opinions about
how I thought these questions should be answered after researching the topic of teacher
retention. Therefore, my predicted responses may not be the thoughts of other educators and
could be somewhat biased based on how I feel about a career in teaching. Keep in mind, I am a
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pre-service teacher as well. When I started this survey, I had little experience in a classroom
setting. Now, near the end of student teaching, I have had more experience and many of my
predicted responses still represent my opinion and knowledge of teaching. Lastly, it is
important to note, the Likert scale used in this survey had a sixth "Don't care" option. This
option proved to be insignificant when looking at the responses for each question. However,
the "Don't care" responses were removed from the survey which slightly affected the mean
response to those questions. While many of the responses only had a small amount of "Don't
care" responses, other questions had up to 15 "Don't care" responses. Because of the large
amount of survey responses, this should not change the mean significantly.

The next steps of this survey would be to revise the Likert scale to remove the "Don't
care" response as mentioned earlier because this proved to be insignificant. I would also
remove the question category of "Influence on Becoming a Teacher" due to the insignificance in
responses. I would like to see this survey administered to incoming elementary and early
childhood education majors in The College of Education and Allied Studies at Bridgewater State
University in order to continue to look at pre-service teachers' motivations for a teaching career
and their expectations of a teaching career. This could prove to be helpful in the teacher
preparation programs to guide certain misconceptions during introductory classes.

The survey also had demographic information and open response questions that were
answered. This data would have to be analyzed more qualitatively and this is something that I
will look at in the future to see how different stages of education and majors might change the
results or how trends in open responses can be related back to the Likert scale responses.
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Conclusion
After looking at the mean responses versus the predicted responses for each survey
question, this study helps explain specific motivations and expectations of pre-service teachers.
The responses generated from this survey explain why teachers want to join a career in
teaching and it also explains what they are not yet aware of in this career path. The reasons
why pre-service teachers enter this career are explained through the correlated responses. The
motivations to become a teacher are present in the responses. These questions regarding
compassion and the desire to make a difference correlate with the predicted responses. It is the
hope that anyone working with children and education go into this career with this kind of
passion. This was prevalent in in the responses in this study.

On the other hand, the expectations of a pre-service teacher may not be accurate
regarding what a career in teaching is actually like. This research suggests that pre-service
teachers are unaware of some of the stresses that come with this career path. They are not
aware of the issues that teachers face in their day to day operations. When compared to the
studies done on teacher retention, it is not surprising that pre-service teachers have
misconceptions about their future teaching careers. Many pre-service teachers might not
experience what it is like to be a teacher until they are student teaching, however, the major
responsibilities in the classroom still do not often fall on that of the student teacher. It will not
be until a teacher steps into their role as a first-year teacher that they will experience the stress
that comes with this career. This is where those expectations disappoint a once passionate and
enthusiastic teacher to where they decide this is not the job for them.
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Appendix
Demographic Questions:
Question

Response Options

What is your status as a student?

a.

b.

Freshman
Sophomore

c. Junior
d. Senior
What is your status as an education major?

a.

Introductory Course
Block or Teaching Methods Course
c. Student Teaching
d. None

b.

What type of education major are you?

a.

b.
c.

Early Childhood Education
Elementary Education
Elementary Education and Special Education
Dual Licensure

What is your second major?

Open response

What is your age?

Open response

Likert Scale Survey Questions:
Question
Number

Question

Question Category

Predicted
Response

Mean Response (Std.
Deviation)

1.1

I believe a career in teaching will allow
a stable and long career.

Job Security

1

1.679 (0.480125504)

1

I am becoming a teacher because
retirement benefits are most important
in a career.

Job Security

4

4.238 (0.168291414)

Job Security

1

1.245 (0.173241161)

Job Security

5

4.614 (0.272943218)

Job Security
Personal
Accomplishment
Personal
Accomplishment
Personal
Accomplishment
Personal
Accomplishment

1

2.65 (1.149048519)

1

1.182 (0.128693434)

1

1.695 (0.491439213)

5

4.602 (0.281428499)

1

1.168 (0.118793939)

3
4

5
6
7
8

9

I plan on being a teacher for more than
10 years.
I plan on being a teacher for less than
10 years.
National and State standards are
important factors in sustaining my
career.
I would like to feel fulfilled in my
teaching career.
I feel personal accomplishment is more
important than salary.
My salary is more important than
helping children.
Educating children gives me a feeling of
personal satisfaction.
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10
11

12

13
14
15
16
17
18
19
20
21

22
23
24
25

26
27
28
29
30

Having a career in which I feel I am
making a difference is important to me.
I am satisfied with a career in which I
do not achieve personal growth.
I would like to leave a positive impact
on my students.
Helping a student make behavioral and
social progress is just as important as
their academic progress.
I will act as a role model for my
students.
Students don't need a positive
environment when learning.
I will have sufficient personal time
during the school day.
I will not have to take work home with
me.
I will not have to use my own money
for classroom materials.
I will leave on time at the end of each
school day.
I will often use my own resources to
enhance my classroom.
Teaching is a high stress job.
I will have support from the
administration regarding my needs as a
teacher.
My class sizes will be of a manageable
size.
I will be able to teach how I prefer to
teach.
I will be able to teach how I prefer to
teach the content that I prefer to teach.
I am becoming a teacher because I
have one or more family members who
are teachers.
My parents would like me to become a
teacher.
I am becoming a teacher because I
know somebody that is a teacher.
I am becoming a teacher because I
enjoy being around children.
Having summers and vacations off is
important to me.
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Personal
Accomplishment
Personal
Accomplishment
Making a Positive
Impact
Making a Positive
Impact
Making a Positive
Impact
Making a Positive
Impact
General Work
Conditions
General Work
Conditions
General Work
Conditions
General Work
Conditions
General Work
Conditions
Factors of Teacher
Retention
Factors of Teacher
Retention
Factors of Teacher
Retention
Factors of Teacher
Retention
Factors of Teacher
Retention
Influence on Becoming
a Teacher
Influence on Becoming
a Teacher
Influence on Becoming
a Teacher
Influence on Becoming
a Teacher
Influence on Becoming
a Teacher

1

1.124 (0.087681241)

5

4.345 (0.463154942)

1

1.022 (0.01556349)

1

1.158 (0.111722871)

1

1.059 (0.0417193)

5

4.898 (0.072124892)

5

3.828 (0.828729148)

5

4.612 (0.274357431)

5

4.443 (0.393858477)

5

3.951 (0.741755013)

1

1.419 (0.296277741)

1

2.081 (0.76438243)

5

2.17 (2.001112191)

5

2.508 (1.762110099)

5

2.69 (1.633416665)

5

3.097 (1.345624205)

5

3.786 (0.858427632)

5

2.509 (1.761402992)

5

2.962 (1.44108362)

5

1.173 (2.706097652)

5

2.907 (1.479974493}
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31

Support from people I know who are
teachers positively influences my
decision to become a teacher.

32

A teacher is patient.

33

A teacher is adaptable.
A teacher creates a positive
environment for their students.
A teacher is attentive to the needs of
their students.
A teacher's negative attitude does now
affect a student's ability to learn.
I will focus only on my students'
education
I will take my students' home life into
consideration when teaching.
I will listen to my students' problems or
concerns inside and outside of the
classroom.
I will take notice of behaviors of my
students and consider them while
teaching.
I will be a stable role model for my
students.
My job will require me to pay extra
attention to low achieving students.

34
35
36
37
38

39

40
41
42

Influence on Becoming
a Teacher
Personality Traits That
Make a Good Teacher
Personality Traits That
Make a Good Teacher
Personality Traits That
Make a Good Teacher
Personality Traits That
Make a Good Teacher
Personality Traits That
Make a Good Teacher
Compassion Towards
Students.
Compassion Towards
Students.
Compassion Towards
Students.
Compassion Towards
Students.
Compassion Towards
Students.
Compassion Towards
Students.

Open Response Questions:

1. Why have you chosen a teaching career?

2. List all the things a teacher does during a single school day.

3. What do you feel will be the most difficult aspect of teaching?
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1

1.741 (0.296277741)

1

1.102 (0.072124892)

1

1.194 (0.137178716)

1

1.081 (0.057275649)

1

1.081 (0.057275649)

5

4.919 (0.057275649)

5

2.871 (1.505430337)

1

1.38 (0.268700577)

1

1.135 (0.095459415)

1

1.201 (0.142128463)

1

1.081 (0.057275649)

1

1.595 (0.420728535)

